
Pupil Premium Evaluation of impact of spend 2015-16 

Pupil premium funding within the school has been historically used in a number of ways.  Within our allocation of funding we aim to evaluate the direct 

impact against student outcomes and progress as well as the overall performance of students entitled to pupil premium compared with those who are not 

entitled to pupil premium.  The number of students and funding has reduced over the past three years and continues to do so.  As seen below the gap 

between disadvantaged students compared with non disadvantaged within our school has increased between 2013/14-2014/15 for 5A*-C including Maths 

and English, students achieving the Ebacc and percentage of students achieving 3 levels of progress in English in the past two years.   

Headline analysis of impact 2016  

When comparing the performance of disadvantaged students within our school with non-disadvantaged students nationally (2015 national data used as 2016 

not yet available) we can see that the gap has narrowed in all key measures.  This is particularly high for students making 3+LOP in English with our 

disadvantaged students outperforming the national non-disadvantaged students (2015) by 11%.  Also the proportion of disadvantaged students achieving 

English and Maths at C+ grade (good grade combined) has increased from 42% to 59% in 2016 which is 4.4% less than the non disadvantaged students 

nationally (2015).  This is a 16.6% narrowing of the gap from the previous year which was 22% less than the national.   The proportion of disadvantaged 

students achieving the English Baccalaureate has also increased from 18% to 26.4% in 2016 which is 11.4% less than the non disadvantaged students 

nationally (2015).  This is a 11.6% narrowing of the gap from the previous year which was 23% less than the national.   The attainment 8 score has improved 

for disadvantaged students from 43.49 to 46.35 which is 1.05 points below national. This is a 2.9 point narrowing of the gap from the previous year which was 

3.91 below the national.  Finally the progress 8 score has improved for disadvantaged students from 0.06 to 0.24 which is higher that the non disadvantaged 

students in the school which is a 0.17. 

Faculty analysis of impact 2016 

The gap between disadvantaged students compared with non disadvantaged is negligible for most areas within the curriculum.  When the attainment gap is 

one sub grade of difference for example C+ compared with D- or C compared with C- this is not a cause for concern but a point to note if a trend develops 

over several years.  Rigorous data and impact tracking enables us to monitor predicted and achieved levels for all curriculum areas through identification of 

trends, areas of concern and points worthy of note for intervention at the earliest opportunity.  Headline information of particular significance are the subject 

areas where, there is no performance gap between PP and non PP, PP students outperform non PP and areas identified for further considerations. 

Achievement data shows that PP students have out performed Non PP students in the areas of Art, Business studies, French, Geography, BTEC Health studies, 

Science double award, Urdu and Food.  With PP students successfully achieving the same results as non PP students in the subject areas of Arts award, 

English Literature, Statistics, History and RE. 

Areas that require consideration of the reasons behind the performance gap (being greater than one sub grade and using prediction data analysis) are 

Applied engineering, Electronic products Resistant materials and PE.    



 

 



 



 

 

 

 



Education Endowment foundation findings: 

Another useful comparison for tracking is the data generated by the Education Endowment Foundation (EEF).  The EEF provides a statistical break down 

looking at the performance of Falinge Park High school with the performance of similar schools.  The graphs below combine data from 2013, 2014 and 2015 

to produce an overall three year average .  The national average line for Pupil premium pupils is shown automatically. 

Although the graphs signify overall gaps in these performance measures for disadvantaged students compared with non disadvantaged students, Falinge Park 

have exceeded national performance in all but one category for these measures.  As explained above, the gap in performance is narrowing over time, 

therefore the average gap will decrease.   If this trend continues for results 2016-2017.  The school needs to be aware of the performance of high attaining 

pupil premium students on entry as this is below national.  Also the gap between Maths and English for PP compared with none PP is another area where 

funding needs to be allocated to ensure that this gap continues to narrow.  

 

 

 

 

 



 

 

 



 

 

 

Evaluation of Pupil Premium process 2015/2016 

Throughout the period of 2015/16 the school embarked on a process of reviewing and improving the monitoring, tracking and Impact of PP spend.  Our main focus was to 

shift the schools thinking in terms of how the spend was allocated to ensure that the funding was in the correct areas and having maximum impact.  In order to do this 

several areas of development and achievement were made: 

 

Development/Achievements during 15/16 

● Pupil premium review team established to include A deputy head with specific responsibility for PP and the generation of a new role of PP Pastoral Officer.  This was 

created to improve the overview and evaluation of PP spend across the school. 

● Pupil premium development discussions were held between the PP review team and ALL stakeholders with PP responsibility who were mapped to the funding.  The 

key area of focus within these discussions was to review the monitoring and tracking processes ensuring that impact was measurable.  This ensured autonomy and 

accountability for PP within these areas.  An ongoing dialogue was recorded as part of the development and evaluation process. 



● Key messages, consistent language and support was communicated by PP review team to all stakeholders within these discussions. 

● Recommendations for improvements and methods of support were developed including data collection, collation, analysis, tracking, monitoring and progression.  

These were discussed with all areas specific to their field of expertise and then applied to the individual processes during the academic year. 

● Guidance has been provided to PP stakeholders and SLT related to catch up premium, Gov.uk documentation, National strategies, The Key resource site and 

research from EEF to strengthen understanding and enable a wider outlook by the pupil premium review team. 

● An agreed format for the process of PP review was developed within Google docs throughout the academic year.  The aim was to build a live document that could 

be updated with ongoing discussions, agreements and impact evaluation.   

● A file of evidence has been collated to support all impact for 15/16 together with a clear focus linked to the overview document. 

● A presentation of PP spend and impact was built into Pupil and Resources Governors sub committee agenda to undergo scrutiny and improvement.  

 

 

Pupil premium spend - individual evaluations 2015-2016 

Focus Barriers to learning Desired outcomes/success criteria 

Narrowing the gap in 

literacy levels in 

particular reading 

ages for 

disadvantaged pupils 

Low literacy levels from KS2 <level 4 Catch up premium 

Disengagement/inability to relate to texts 

Access to first language spoken English models at home 

Specific literacy need creating a barrier to accessing the wider 

curriculum. 

Access to reading materials at home. 

Improved engagement and attainment and KS3 and KS4 

Access to wider school curriculum improves 

Gap in reading ages reduces 

Students access and read outside the school 

Students feel compelled to read for pleasure 

 

Evaluation of impact 

Year 7 15-16 Data for Sept-July available by end of term                                                                                                                                                                                                  
Data shows that even though attainment is low for groups of students on entry, improvement has been consistent since September for this Year 7. Data also shows that 
PP students, who start at a lower RA, make the same rate of progress.                                                                                                                                                                       
Whole Year 7- 12 months progress in RA in 6 months Average RA 10 in September Average RA 11.2 in March                                                                                                    
Non PP- 12 months progress in 6 months Average RA 10.2 in September Average RA 11.4 in March                                                                                                                         
PP students- 12 months progress in 6 months Average RA 9.8 in September Average RA 10.10 in March                                                                                                            
Year 8 15-16 Data shows that students are still making progress in Year 8 but factors are limiting the rate of progress in RA for PP students:                                                   
RA regressing over the Summer term from Year 7                                                                                                                                                                                                                      



one library lesson every two weeks rather than every week                                                                                                                                                                                             
Only two small intervention classes for 8 children as opposed to reading intervention for whole cohort, therefore less PP students in a reading intervention                  
Where PP students are in an intervention class, progress is accelerated.                                                                                                                                                                       
From Sept Yr 7 – Sept Yr 8, PP students have made 24 months progress. Non-PP students have made 27 months progress. Progress is being made but the gap is not 
narrowing. Whole Year 8-10 months progress in 9 month Average RA in Sept -10.11 Average RA in June- 11.10                                                                                                 
Non PP Students- 13 months progress in 9 months Avg RA 11.1 in Sept Avg RA 12.2 in June                                                                                                                                       
PP students-8 months progress in 9 months Avg RA 10.8 in September Avg RA 11.4 in June                                                                                                                                    
Year 8 Intervention class PP students -12 months progress in 9 months Avg RA 8.1 in September Avg RA 9.1 in June   

Sept 15 - July 16 Data 

Whole Year 7- 15 months progress in RA in 9 months 
Average RA 10 in September 
Average RA 11.3 in March 

Non PP- 15 months progress in 9 months 
Average RA 10.3 in September 
Average RA 11.6 in March 

 
PP students- 15 months progress in 9 months 
Average RA 9.9 in September 
Average RA 11.0 in March 

Data shows that even though attainment is low for PP students on entry, improvement has been consistent since September for this Year 7. Data also shows that PP 
students, who start at an even  lower RA, make the same rate of progress.  Not reducing the gap unfortunately. Gap is not widening. 
PP EAL trial in the process of being evaluated                                                                                                                                                                                                                      
Case studies for individual students show that when students engage with Accelerated Reader and read for 15 minutes a day, then reading progress is accelerated.  

Catch up premium for reading cohort of 19 students                                                                                                                                                                                                                      
All catch up premium students (attaining less than level 4 at KS2) have made progress in reading from September 2015 – July 2016.  This data is based on regular 
reading assessments conducted tri monthly September 15, December 15, March 16 and July 16.                                                                                                                      
Improvements range from 1 month – 28 months with an average progression of 14 months. 

Progression totals 

4 students 1 – 9 months 
11 students 10 – 19 months 
4 students 20 – 28 months 
Progression based on July 2016 RA assessment compared to September 2015 

1 student with a July RA of 7 years – 7 years 11 months.  Average RA progression 14 months 
3 students with a July RA of 8 years – 8 years 11 months.  Average of RA progression 10 months 
9 students with a July RA of 9 years – 9 years 11 months.  Average RA progression 13 months 
6 students with a July RA of 10 years and above.  Average RA progression 17 months 



Next steps for 2016-2017 

Accelerated Reader/Library lesson in Year 7 ( thirty minutes per week) 

Accelerated Reader lesson in Yr8 (one hour every two weeks) 

Reading intervention targeting PP/catch-up students twice a week from CALL and English.(thirty minutes per session) 

Tutor time peer-reading with Yr 9 reading champions 

Before school breakfast/reading session 

After school reading club 

Carnegie shadowing group for HA on entry PP students 

Training staff of Year 7 PP EAL students in CALL, Hums and Sci  in approaches to active reading in the classroom. 

Hub work developing professional learning in regards to teaching reading in the classroom. 

To improve mark sheet entry with the inclusion of a Catch up premium (CUP) column for ease of tracking, monitoring and impact of this specific reading cohort 

Focus Barriers to learning Desired outcomes/success criteria 

Narrowing the 

attainment gap of 

students who are 

identified with a 

specific need  

Specific need of student based on SEND or mentoring category: 

LAC students- attachment issues, unsettled home environment 

Safeguarding issues 

Social and emotional barriers to learning 

Managed moves-transition issues 

Access arrangements-assistance with reading, scribing, prompt 

due to physical issues. 

Behavioural issues including FTE and Isolation 

Transition Yr6-Yr7 and Post 16 

Students with needs are identified by  SLT and HOC and targeted by mentors 

Students engage in school resulting in behaviour, achievement and/or 

attendance and punctuality data improves 

Progress and attainment data for these students demonstrates academic 

improvement 

Students feel supported socially, emotionally and academically 

Students independent thinking, resilience, stability develops with a can do 

attitude, growth mindset and engagement in compelling learning experience 

Evaluation of impact  

Mentors one to one cohorts (JT/All Mentors). 100 pupils mentored 56% PP/PP+. Ethnicity ABAN 13% APKN 23% WBRI 51% Other 13%. SEND S/E 4% K 18% NO SEND 

78%. Case studies produced based on Key pastoral factors to show impact and progress of 121 intervention activity. SDQ introduced for all new referrals. Progress and 

tracking document designed and trialled April 2016.  Reviewed and revised for effectiveness May 2016.  Roll out to ALL mentored pupils to improve tracking and impact 

from Sept 2016. Student engagement through individual evaluations of mentoring programme issued June 2016, SDQ, Pupil passports for SEND. Parental engagement 

through Mentoring evaluation questionnaires issued June 2016 

Mentor specialisms (JT/All Mentors) 



Managed move (JT/CB) 7 pupils PP+ 14%, PP 0%, Non PP 85%. Impact of support shows 3 pupils on roll, 1 guest status, 3 returned 

LAC/CFC (JT/JM/JH) 13 pupils PP+ 100%. SEND S/E 8%, K 23% No SEND 69%. Pre and post PEP meetings, PP+ costings for provision and funding claim.  Full academic, 

well being tracking and progress completed termly in accordance with LAC/CFC legal requirements. Interventions student specific and include transition, attachment 

issues, self esteem,confidence, emotion management, coping strategies. To support post 16 LAC/CFC with the assistance of in school careers and positive steps. SDQ’s 

completed and ‘All about me’ student voice.  Carer/Social worker engagement at least termly for LAC review/PEP 

Designated teacher and Virtual school quality assures PEP 

Access Arrangements (JT/SC) 30 pupils total PP 33%, Non PP 67%. Yr 10 18 pupils 50% PP. Yr 11 12 pupils 33% PP 

Isolation (JT/AS/JH) 131 recorded referrals 50% PP 

FTE (HOC’s/DB) 373.5 days of learning lost through exclusion. 178.5 days for PP students totalling 48%. 

Total of 132 exclusions. 65 total/49% PP students  

SEND (JT/NO/JH) In addition to SEND in lesson TA support a number of additional interventions support both SEND and non SEND pupils led by TA’s.  Funding is utilised 

via SEND budgets but impact is far reaching for PP students also: 

Specific literacy programmes TA 2 

Precision monitoring Total 6  17% PP+, 0% PP. SEND S/E 0, K 6. Ethnicity 4 APKN, 2 WBRI 

Toe by Toe Total 3  33% PP+, 0% PP. SEND S/E 0%, K 67%, 33% No SEND. Ethnicity 100% WBRI  

Specific numeracy programmes TA 2 Total 2 50% PP. SEND K 2. Ethnicity 1 ABAN, 1 WBRI 

Lego Therapy TA 3 Total 25 students 565 PP, 8% PP+. SEND S/E 8%, K 72%, No SEND 20%. Ethnicity APKN 44%, ABAN 20%, WBRI 20%, other 16% 

Group evaluations completed for impact and sessions repeated due to success 3 6 wk sessions completed 

Talk about sessions TA 3 Total 15 students 67% PP, 7% PP+. SEND S/E 20%, K 27%. Ethnicity 53% APKN, 33% ABAN, 14% WBRI  

Group evaluations completed for impact and sessions repeated due to success 3 6 wk sessions completed 

Group work interventions All evidenced by group work case studies including student evaluation for pupil voice 

Pyramid Club (CB) Yr 7 Vulnerable transition students. Total 10 40% PP 

Thursday club (CB) Vulnerable students. Total 14 PP 43% PP+ 14% 

Highly personalised girls group (SC) Specific issues identified and barriers to learning addressed. Total 4 PP 25% 

Yr 9 and Yr 10 girls self esteem (JM) Girls displaying low self esteem and a need to improve confidence levels. Total 8 62.5% PP 12.5 % PP+ 

British Values (AS) Concept trialled with a fluid group of students whilst in isolation.  Case study produced for evaluation of activity to develop programme of ‘pick and 

mix’ resources. 

Next steps for 2016-2017 

SDQ completion ongoing and to be completed for all students 

Progress and Tracking document to be completed for ALL Mentored students.  Information to be utilised to ensure intervention activities are effective and impact is 

demonstrated 



Continue with Parental and student engagement activities - evaluate questionnaires upon return. 

Develop a mentor support leaflet for issue to parents with welcome letter for all mentor referrals to support discussion in initial meeting with parent. 

To continue to support staff with CPD to develop skills and knowledge to further support the needs of students including counselling skills, healthy young minds mental 

health support and access arrangements 

To continue to develop Managed Move process of guidance, fresh start and overcoming barriers to learning.  Fully mentor supported 12 wk placements to continue.   

To develop pupil passports for ALL LAC/CFC in addition to ‘All about me’ 

To continue to fully participate in Virtual team network meetings sharing best practice, developing skills and knowledge, ways to improve life chances, latest updates 

and legislation 

To continue to support LAC/CFC activities and events from LA’s included ‘Our big day’, fun days, LAC and carers awards. 

To continue to seek ways to offer additional support to LAC/CFC from outside organisations and agencies best suited to meet individual needs. 

To determine the impact of access arrangements on Yr 11 cohort following the publication of GCSE exam results. 

Group work case studies to continue, regular reviews to ensure progress and impact with quality assurance check by JT 

Data from 15/16 including behaviour logs, observations, transition information to be analysed to determine groups for 16/17 

Groups to be determined quickly and a programme of interventions to be developed by end of Sept 2016 

Isolation and FTE data from 15/16 to be used to identify trends and groups extracted for further intervention work ie repeat offenders, specific behaviour incidents, 

year groups, peer groups, ethnicity, gender.   

Regular Mentor meetings to continue 

 

 

 

Focus Barriers to learning Desired outcomes/success criteria 

Narrowing the gap in 

numeracy levels at 

KS3 in particular low 

and high attainers on 

entry 

Variability in numeracy levels from KS2 < level 4 catch up 

premium 

Student challenge within maths curriculum 

Access to maths basics skills to catch up deficit at KS2 

Understanding of technical language within math problems and 

awareness of context of problems due to experience of cultural 

capital  

Low Literacy levels on entry 

Access to appropriate specialist equipment  

  

Improved engagement and attainment at KS3 and KS4 

Access to wider school curriculum improves with students being able to 

transfer skills 

Student functional maths ability improves 

Students feel compelled and empowered to problem solve using maths skills. 

Students have the resilience to not give up on challenging mathematical 

problems 



Evaluation of impact  

UPS projects  

 

PH -   Y7 low attainers on entry (catch up premium) 

Group established, sessions run after school with targeted students -  Focus on skills and knowledge gaps related to rudimentary mathematics to build confidence and 

allow for engagement in maths curriculum - first cohort developed as leaders to support subsequent cohorts 

  

RK/NA -  Y7 and Y8 high attainers on entry including PP  

Group established, sessions run after school with targeted students -  focus on problem solving skills - high challenge questions.  Looking at meta cognition and the way 

that students solve problems and communicate this to their peers.   

 

SLT targetted PP group  

Group established to focus on PP students who had a negative P8 value and were making RED progress from internal data judgements in mathematics following mock 

examination and January data capture.   Group contained 8 students who were removed 2 times a week during form time to support students with exam technique, 

problem solving skills and specific barriers related to key content - attendance to these sessions was variable -  students who attended showed improved performance 

in internal tracking data - Quality assurance of impact judgments to be established following GCSE results  

 

Catch up premium 

 TW KS4 interventions (morning, lunch and afternoon) throughout the year to support the 4 level of progress. Full evaluation of impact will be completed following 

GCSE results  

Targeted pupils who had achieved level 3 at KS2 (low attainers on entry - for example SH, AK and GK) attended focused revision and intervention sessions before and 

after school to achieve a grade C or above. 

Pupils who did not have a level at KS2 but were coming in before school and staying after school to try to achieve the highest grade they could. 

TW also worked with 3 pupils within 11R1 who were achieving grade C and wanted to achieve a higher grade (the class were achieving E-D grades and needed to focus 

on D-C grade work.)  The work TW did with them was in the class, before school, lunchtime, after school and extra work they completed at home. 

  

Impact case studies for individual students/groups show 

  

In year 7 TW has completed analysis of the end of year assessment in order to identify areas of weakness and misconceptions.  TW is working with small groups of 

pupils on these topics to improve progress. These students are withdrawn during lessons.  This strategy has had some impact on student engagement. 

Catch up premium for Maths 34 students 

(However maths baselining assessment showed 40 students achieving less than a level 4 and these were included in the catch up premium cohort although funding was 



only received for 34 students identified through KS2 data) 

Sub level progress 

+3 1 student                               -2 7  students 

+2 1 student                               -1 6  students 

+1 4 students                              0 21 students 

From the 40 students 6 students have made progress of between +1 and +3 sub levels, 13 have regressed between -1 and -2 sub levels and 21 students have made no 

progress.   

Intervention will be focussed on Yr7 catch up premium cohort for 16/17 and this current Yr7 group as it progresses into Yr8. 

Next steps for 2016-2017 

Continuation of UPS performance development target intervention groups used to impact on PP - Y7 low attainers on entry (catch up premium) , Y7 and Y8 high 

attainers on entry including PP  

SLT PP maths intervention group established following Mock data capture in the summer of Y10 - intervention to start september 2016 - SWa and SW to run during 

form time - X2 per week 

 Rigid data in place to track and monitor progress in order to put appropriate and timely interventions when required.  Also to monitor the impact of specific 

interventions to ensure that funding is being effectively evaluated 

 Case studies for individual students/groups to check an impact of interventions on the progress 

Targeted intervention group are not withdrawn from lesson but additional support provided before and after school  

Homework club for KS3 and KS4 

Focussed work with catch up premium students including current Yr7 cohort as they progress into Yr8 

 

 

 

 

 

 

 

 

 

 

 

 



Focus Barriers to learning Desired outcomes/success criteria 

Narrowing the gap in 

attendance and 

punctuality rates 

  

  

PP attendance rates are lower. 

Morning structure and routines 

Accessibility to appropriate transport issues 

Parental engagement and support 

Students attitude to attendance and punctuality 

Religious observance 

History of not working (into 3rd generation for some families) 

Single parents 

Uniform issues 

Parents not in work mean they can allow younger children to 

stay at home 

Holidays taken in term time 

Language barriers (parents)   

Extended curriculum 

Non compliance with school systems 
Attendance issues 
Behavioural issues 
 

Gap reduced in overall attendance of PP students 

Persistent absence rate reduces 

Punctuality improves with a reduced number of students attending 

punctuality detentions 

Targeted mentoring/group work impacts on above 

Parental engagement strategies 

Reward systems for 100% attendance and improved attendance 

Extended curriculum 

Improvements to the monitoring of potential NEET 

Opportunities created in vocational routes combined with core subjects 
Improvements in attendance, punctuality and behaviour 
Careers opportunities 
 

 

 

  

Evaluation of impact  

At risk groups identified through data collation and trends. 

Case studies to be introduced for group sessions and targeted 121 work based on key pastoral factors/PP 

Gap reduced in overall attendance of PP students.  Data analysed from HT 1 - HT 6 and YTD using scorecard. 

Following appropriate training, guidance and time to explore new concepts - Further use of SIMS whole school reporting and SIMS Discover to support data capture, 

trends, at risk groups, comparative information ie for PP and Non PP 

Persistent absence rate reduces through the following measures; HOC regular timetabled fortnightly case conferencing meetings, attendance panels, closer monitoring 

of 92% or less(alerts set) and targeted student/parental improvement letters issued 

Punctuality improves with a reduced number of students attending punctuality detentions by targeting any lates 

Targeted mentoring of students 121 determined through data collation and observations of student behaviours (tracking), reviews of individual student 

cases for trends and patterns of absence/attendance/punctuality 



Parental engagement strategies such as letters home for less than 92% prior to PA rate of 90% being hit 

Tracking for improvement of specific individual students identified as high risk with SEAP panels, home visits, regular telephone calls and parental engagement 

School communications systems utilised for first day response and for all unexplained absences. 

Reward systems for 100% attendance and improved individual student attendance 

Competition held every four weeks for an inter form competition refreshments provided and a tutor time party, non uniform day and early lunch pass, student 

engagement for choices of rewards including achievement points 

National average attendance information to be used as a comparative measure for impact of strategies and interventions. 

Extended curriculum students are closely monitored by the Attendance team leader.  SIMS updates via linked docs, Clerical data held for placements, set up placements 

completed by HOC/SLT, attendance at provision monitored by Attendance team leader.  Daily contact from school to provider to be introduced and review of systems 

by AF expected 16/17. 

 

 

Next steps for 2016-2017 

Develop tracking systems to directly measure and evaluate impact of attendance interventions. 

Develop 121 and group work sessions utilising data analysis and identified trends with PP focus 

Consider use of SIMS Discover for <90% PA group and alerts for <92% to take early intervention actions 

Utilise SIMS whole school report for scorecard completion and data collation data evaluation on PP (and in general) 

Continue to develop to improve CPD for SIMS discover, SIMS and ICT 

Manage separate rewards for this cohort (to show how money is being spent) 

Closer liaison and working with attendance stakeholders HOC’s, Mentors, TA’s, Teaching staff  

More networking with other schools (visits, etc) 

Further use of promotion materials and communication with parents, students, Community groups and staff regarding attendance and learning lost through absence 

Utilise available resources such as ‘The key for school leaders’ for activities, ideas, surveys and leaflets to further seek to improve attendance. 

Develop effective timetabling of home visits 

Attendance policy reviewed as necessary 

 

 

 

 

 

 



Focus Barriers to learning Desired outcomes/success criteria 

Narrowing the gap in 

attainment of 

disadvantaged MFL 

French 

Target language modelling is limited to the teacher 

Students’ limited cultural capital related to target country 

Students’ perception about the value of languages to them 

personally 

Literacy need identified in first language 

Lack of prior learning of MFL in KS2 

 

 

Improved attainment and progress in French for disadvantaged students 

Students engagement and cultural capital improves 

Evaluation of impact  

Spelling Bee 

29 students who were PP took part in the Spelling Bee and all improved their knowledge of strategies to employ to learn vocab. Only 1 of these however got through to 

Round 2 (out of 3 rounds) 

Intervention groups 

Year 7 

2 x Intervention groups (k and f half) 

2 boys and 2 girls in each group. 

Huge increase in confidence, engagement and attainment with ¾ girls. Also due to their attendance at support sessions at lunchtime. 2/4 boys have shown 

improvements in engagement, motivation and progress. 1 of these has attended lunch support sessions. 

Year 8 

 1 girl who joined FPHS part way through year 8. Intensive work on the tenses has resulted in huge amount of progress and she has chosen French as a GCSE 

Year 9 

3 girls and 1 boy – ongoing intervention work needed with these students. 2 are LA (one also having SEN support). Limited impact on progress and attainment. 2 of 

them have attended support sessions 

Year 11 

3 girls and 1 boy. All had support with all four skills with following results (& predictions for Summer results); 

1 girl progressed from F- to E= 

1 girl progressed from D+ to C- 

1 girl progressed from B+ to A* 

1 boy progressed from C- to B- 



Revision/homework/support sessions 

Year 7: (see above – Intervention groups) 

Year 8: 1 x girl (different to the one included in the Intervention Groups) has attended to consolidate her knowledge of the 3 different tenses. Attainment and progress 

improved and she has chosen to do French GCSE 

Year 9: 2 girls – limited progress due to the challenges language learning presents to them and their general attitude to not working independently to consolidate their 

learning outside of the classroom 

Year 10:  1 x boy. Attended to get help with CAs. He has achieved 4 LoP in both speaking and writing CA 

Year 11: 3 girls and 1 boy. All had support with all four skills with following results; 

1 girl progressed from F- to E= 

1 girl progressed from D+ to C- 

1 girl progressed from B+ to A* 

1 boy progressed from C- to B- 

 French Club 

Of the regular attendees at French Club, 6 are PP (all year 7). Attendance at the club has contributed to improved confidence in speaking French and tackling the 

language in class. It has also promoted their interest in French life and culture, which in turn impacts on their focus and engagement in lessons. 

Consideration of reasons why PP students outperform Non PP students in French year upon year 

Teacher high expectations of ALL students 

EAL students who study a language often are able to transfer grammar and linguistic skills from their first language to the MFL. NB however, this only accounts for 4 

students in Year 11 

Next steps for 2016-2017 

Rigid tracking and monitoring system to measure progress in order to put appropriate and timely interventions when required - LP and AL 

Evaluate the impact of specific interventions to ensure that funding is being effectively evaluated - LP and AL 

Case studies for individual students/groups to check an impact of interventions on the progress - AL 

Engagement/attendance to projects, trips, French Club 

Internal and external tracking data demonstrates improved attainment for PP students compared with non PP students 

Half-termly evaluation of impact done by LP & AL 

Student voice questionnaires 

Parental engagement activities (Urdu) 

 



Focus Barriers to learning Desired outcomes/success criteria 

Access to strategic 

extra-curricular/ 

enrichment 

opportunities 

Financial barriers for students paying for trips 

Equipment 

Confidence in engagement with extra-curricular activities 

Aspiration limitations due to social and economic group and 

exposure to cultural capital 

Fear of failure and measure risk taking 

 

Students have access to all trips and equipment regardless of social and 

economic situation 

Increased numbers of PP students accessing extra curricular opportunities 

Increased funding requests from staff for further PP student opportunities 

Evaluation of impact related to allocated funding improves 

Funding is directed/advised based on research related to reducing barriers 

Students are given the opportunities to grow, develop and see opportunities 

beyond their experience 

Improvement of student opportunities for becoming self assured and 

confident so that they are not afraid of failing, risk taking and student 

potential is realised. 

 

 

 

Evaluation of impact  

Individual funding requests have been evaluated for impact this is variable in quality 

PP students have accessed all trips.  

Students such as E Mufazaki have membership to wider organisations funded and kit provided. 

D of E programme is accessible to all students and is made up of a significant number of PP pupils 

 

Next steps for 2016-2017 

Pupil premium review team:  

Improve the PP funding application process and evaluation requirements 

Actively promote and encourage (dependent on available funds) funding opportunities to support ‘closing the gap’ to all staff 

Target specific areas identified through data and observation as requiring support and funding to help to ‘close the gap’  

With the support of the Business Director, ensure budgets are adhered to and funding spend is carefully managed 



Focus Barriers to learning Desired outcomes/success criteria 

Access to 

appropriate nutrition 

for their studies 

(EEF and NAHT 

studies show the link 

between pupil 

health and wellbeing 

and attainment) 

 

Financial 

Social and economic impact for families 

Structural organisational and routine in the home 

Education and access to appropriate nutrition to support 

cognitive development and physical growth 

Fixed school start time can be inflexible for home life balance 

and needs of family unit 

Large student uptake to fully funded and supported breakfast club daily 

Uptake of FSM improves  

Accelerated progress in all areas of student development 

Supply of healthy choices for a range of dietary needs to support the physical 

growth and cognitive development of students 

Improvements in punctuality and attendance 

Variable start to the day supports home life balance 

Early start to the day enables preparation time 

Wellbeing and social interaction with peers before start of school day in 

readiness for learning 

Breakfast club mentor supported enabling students to seek assistance, ask 

questions, feel supported prior to lesson commencement in readiness for 

learning 

Evaluation of impact  

EB to provide costing and numbers of uptake FSM/Breakfast club 

Determine numbers and impact of breakfast club (JT/ML) 

Monthly average cost £200 spent on healthy breakfast items 

Student council have the opportunity to meet with the catering team and discuss requirements 

Case studies from Mentors and progress and tracking information will include contact with students during breakfast club/unstructured times. 

 

Next steps for 2016-2017 

16/17 look at number of students not taking FSM - why?  

Student engagement questionnaire to look at reasons for attendance and areas for improvement - to be undertaken as a PP project by the (PP funded) life skills group 

September 2016  

 

 

 

 



Key actions 2016/17 

  

Following the review and evaluation of progress made for 15/16  we have established several key actions for the next academic year which will form our 

improvement plan; 

 

● Format and process for PP review is improved and developed through the continued use of Google doc. The emphasis on Pupil need using key internal 

data and external evidence (EEF) is used to determine allocation of funding.   Document to have live status and shared for edit by PP review team but 

will be accessible to all stakeholders including SLT, Governors, teaching staff via the school website. 

● PP review team (Deputy Head with PP Pastoral support officer) to meet stakeholders regularly throughout the year to support, engage (ensure 

autonomy), challenge and monitor impact of PP spend. 

● PP review team to investigate barriers to learning for PP students and adopt a looking outward approach to the development of PP spend.  Through 

targeted research including; best practice sharing (use of PP National Awards), successful strategies within school, external visits and PP think tanks. 

● PP review team to monitor impact on an ongoing process for the current PP cohort to ensure funding is appropriately allocated and redistributed 

where necessary.  

● PP review team to consider the viability of whole school PP provision mapping. 

● Regular promotion of PP information throughout the school - with emphasis on 'collective responsibility to close the gap for disadvantaged students'.   

● Pro active approach from PP review team in the suggested allocation of PP impact funding to areas identified through ongoing evaluation of data. 

● Ongoing PP funding application process is reviewed and developed with a particular focus on monitoring the evaluation of impact. 

● Catch up premium. Further development of links and support for KS2 providers to improve KS2-KS3 transition for this targeted group 

 

 

 

 


