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Introduction 
At Falinge Park High School, our objective is to create a compelling learning experience. This applies to 
pupils and staff. We define it as this: 
 
Compelling Learning is: engrossing, irresistible and creative. It is like a book you can’t put down. It is 
gripping, riveting, enthralling, absorbing and thrilling. It is characterised by curiosity, relevance and rigour. 
 
Those involved work collaboratively in a positive environment. We are given the opportunity to express 
opinions and learn in a respectful, curious and reflective manner. We are encouraged to take calculated risks 
to improve learning in an environment where we are trusted and valued. 
 
We are persistent in our learning – even when it is difficult. We know we will be given the techniques to 
improve. 
 
Our learning is supported and scaffolded but not so much that it holds us back. We are recognised as 
individuals. Our learning takes account of where we are, where we want to be and what we need to do to 
get there. We celebrate diversity and promote equality of opportunity in our approach to learning. Our 
sense of agency, commitment to excellence and the language we use unlocks our individual and collective 
potential. 
 
Developing assessment has been and continues to be a priority at FPHS.  Our assessment is inextricably 
linked to our curriculum schemes of learning and is constantly evolving as we undertake research to 
improve our understanding and practice.  We work alongside external experts such as Evidence Based 
Education to challenge and develop our understanding in this area. 
 
All assessment developed at Falinge Park High School is based around the four pillars of assessment: 
Purpose, Validity, Reliability and Value and this policy is firmly based on the work that we have done 
with EBE since 2016 
 
We have linked curriculum and assessment closely together in order to enhance responsive teaching. Our 
model is based in the research of Daisy Christodolou, Tim Oates, Prof Rob Coe and Dylan William with a 
clear focus on key knowledge and skills and how pupils learn at a deep level, making sure that cognitive 
load is considered and     working memory is developed. Each SOL gives clear definitions of excellence in 
terms of acquisition of knowledge and skills.  Further details of our achieved curriculum can be found in 
our Curriculum Policy.   
 
At FPHS our teachers understand that “Assessment is the bridge between Teaching and Learning” (Dylan 
William).  This policy outlines how we use assessment to identify gaps in learning, identify mis-conceptions, 
and respond to this during learning and in our curriculum planning for future learning.  Curriculum and 
assessment is a never ending story. Both are based on teachers’ having a deep and fluent knowledge and 
flexible understanding of the content they are delivering as well as a secure pedagogical content 
knowledge.  We refer to this as the anatomy of learning- the sequencing and dependencies in relation to 
the content of what is being taught.  Assessment at FPHS is used to support learning and form a picture of 
how the jigsaw puzzle of learning or the “content structured as narrative over time” (Christine Counsell) is 
being put together by pupils.  The only way to see how much of the puzzle the pupils have is to assess.  
However, every time a teacher assesses, it is only ever one quick glance at the bigger puzzle students are 
assembling. “Multiple inadequate glances”1 are required to help make that picture more visible. (Professor 
Rob Coe)  

 

 

 

 



 

Designing Assessment  

In order to ensure an evidence-based approach to Assessment we have undertaken a strategic approach to 
professional learning in the area.  The Headteacher is a chartered educational assessor with CIEA.    Both 
Deputy Headteachers and one Assistant Head have undertaken the Assessment Lead programme with EBE.   
Furthermore, we have teachers who have undertaken the Assessment Lead programme in: English, Maths, 
Science, History, RE, and PE.  This will continue as we grow our expertise in this area and other colleagues 
undertake the programme.   
All staff understand that our assessment design is based around the Four Pillars of Assessment and this 
language is used consistently at FPHS.   

 

Granular Assessment in the Achieved Curriculum  

 
At FPHS we believe that assessment should be seen as a process of teaching not an isolated event.  For the 
purpose of having a common language we refer to this process as granular assessment.   
 
We focus within subject disciplines on the acquisition of knowledge and the application of specific subject 
skills. The Subject leaders, along with their teams, are expected to identify the curriculum constructs in 
each year group and to build on these blocks throughout the five years by designing SOL.   They should pay 
attention to what has been learnt before and what constructs need to be taught in order to move onto 
more complex, multi-structural and abstract knowledge and skills.  
 
The granular assessments throughout the teaching of the curriculum, should enable teachers to identify 
any misconceptions and, importantly, to reteach or reframe the way they taught it so pupils are able to 
acquire the key knowledge and apply the specific subject skills that the curriculum is designed to elicit 
from pupils.  
 
Teachers make choices about the best ways to teach their subjects. These choices are evidence enriched. 
Along the way they assess at a granular level. This means that they choose the best tools to diagnose where 
the children are in their learning of the subject. They choose the most appropriate time to do this based on 
their knowledge of the anatomy of learning in their subject.   
 
Our approach to assessment is based firmly in evidence  ‘ … regular use of minute-by-minute and day-to-
day classroom formative assessment can substantially improve student achievement’. (William 2017) 
 
Granular Assessment is the minute by minute, day by day assessment at FPHS. This type of assessment is 
based on a broad range of activities in a variety of contexts. These may include: long and short written 
tasks, hinge questions, multiple choice questions, exit tickets, and practical work.   The use of granular 
assessment is to activate hard thinking and the planning of this is subject specific and responsive to need.  
Teachers at FPHS plan learning activities that anticipate and address misconceptions and typical errors 
directly and explicitly.  This use of granular assessment is enhanced by the professional learning linked to 
classroom practice that is undertaken by all teachers, is based on evidence and forms part of our 
professional learning responsive cycle.  The responsive cycle is designed using the Great Teaching Toolkit.   
 
  
Expert Assessment in the achieved curriculum  
 
At various points during a scheme of learning, expert assessments take place.  For some subjects these will 
take place in an Expert Book.   The expert assessments are defined in a scheme of learning and are 
standardised and moderated across subject teams. These Expert Assessments are collaboratively designed 
in subject areas and quality assured by Assessments Leads.  All subject teachers will understand the 
purpose of the assessment and the constructs that are being assessed.  They are designed to assess only 

                                                                                                                                                            
1 https://evidencebased.education/connecting-curriculum-and-assessment/ Professor Rob Coe  

https://evidencebased.education/connecting-curriculum-and-assessment/


certain constructs of the curriculum and not the full curriculum that has been taught in the SOL.  It is from 
these assessments that we are able to get glances of how learning is forming in to a bigger picture for our 
pupils and infer from this the performance of pupils in terms of the curriculum constructs and the 
curriculum narrative2 that is shown in the continuums of each SOL or from the mark schemes that have 
been designed for the Expert Assessment.    
 
In practical subjects it may not be possible for these to appear in an expert book but they are identified in a 
scheme of learning.  
 
Within the expert books we would expect subject teams to give consideration to the design so that pupils 
develop the interdisciplinary skills in writing for a period of time under pressure, or completing a series of 
questions in a set space of time which progressively test different skills of complexity.  This helps subject 
leaders and teachers to see the progression over a period of time.  
 
In Key Stage 3 these Expert Assessments inform teachers’ judgement of pupils’ attainment related to 
knowledge and skills in a SOL. It is based on evidence, evaluating where pupils are on the continuum of 
deep, secure, developing or emerging. After a term the teacher will give an overall judgement for each 
pupil, based on the performance of the pupil in the Expert Assessments against the continuum.  It is this 
performance indicator that will be shared with parents.   
 
At Key Stage 4 these Expert Assessments are used by teachers to infer a judgment of a ‘working at grade’ 
(based on GCSE grades) that can be shared with pupils and parents.  This will be an overall judgement 
based on the performance in Expert Assessments.  The design of the Assessment will take in to account the 
key constructs that are being assessed and how this performance can be interpreted using the GCSE grade 
descriptors.  In Year 11 performance in these Expert Assessments will be shared more regularly with pupils 
and parents.  
 
 
End Of Year Exams 
 
At Key Stage 3 a synoptic end of Year exam will take place.  These assessments will be based on a selection 
of the Key Constructs that have been taught over the year and will be given a % mark and a continuum 
judgement.   
 
At Key Stage 4 a synoptic exam will take place at the end of Year 10 designed using GCSE past papers and 
then further in Autumn and Spring of Year 11.  A ‘working at grade’ based on GCSE grade descriptors will be 
given.   
 
 
Standardisation and Moderation   

 

Heads of subject have designed standardising and moderating calendars to ensure that: 

 There are standardising packs with student work which exemplify the department’s agreed 
standard against the markschemes and/or continuums for expert assessments 

 The exploration of standardising packs support department dialogue about teaching, learning and 
assessment 

 These standardising packs are used by teachers to understand the standard before the marking of 
expert assessments, and/or used to modify markschemes 

 After each expert assessment, timetabled faculty time will be used for moderation. 

 Teachers will moderate their marking accordingly 

 Subject Leads will plan support either at a department  level or individual level to support teachers 
who, after moderation, still need help in assessing to the department’s agreed standard 

 

                                                
2 Christine Counsell- https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-
leadership-1-the-indirect-manifestation-of-knowledge-a-curriculum-as-narrative/  

https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-a-curriculum-as-narrative/
https://thedignityofthethingblog.wordpress.com/2018/04/07/senior-curriculum-leadership-1-the-indirect-manifestation-of-knowledge-a-curriculum-as-narrative/


Curriculum and Assessment Reflections  

The curriculum has been designed in subject areas from teams identifying the big aims of their subject – not 
what the GCSE syllabus states – and identifying key concepts that the subject specialists have decided are 
the ‘content that form a narrative over time.’  This is then broken down by each year group and Scheme of 
Learning.  The SOL are our progression model and the sequencing of the curriculum is based on teaching 
and learning not on assessment. Our expert Assessments only ever sample and assess small areas from the 
whole curriculum.   
 
At the end of each unit, following standardisation and moderation, subject leaders are expected to 
undertake a reflection process which explores specific questions and this is recorded for discussion with 
Senior Leaders and Directors as part of the school evaluation policy. This enables teachers and subject leads 
to re-teach knowledge or plan for the development of skills in future schemes of learning. There may be 
times whereby a teacher needs support to teach a particular area of the scheme of learning and subject 
leaders should identify and work with teachers if a particular concept has not been understood by the 
majority of the pupils in their group. In addition to the reflection process subject staff have timetabled 
planning meetings fortnightly to discuss the delivery of the curriculum, to share progress and to identify the 
most effective ways to teach the SOL. 
 
Review Day 
 
At the start and end of each Academic year a Review Day will take place for all pupils.  This will be a chance 
for the pupil, parent/carer and tutor to discuss learning from the previous year (For Year 7 it will be based 
on how they have settled in to school) and to discuss goals for the upcoming academic year.   
 
Recording and Reporting for KS3  
 
All subject areas have defined the continuum of deep, securing, developing, and emerging within a SOL and 
teachers will make judgements of this for Knowledge and Skills in the Expert Assessments.  Teachers will 
record the performance in each Expert Assessment using the standardisation and moderation materials 
developed by the departmental Subject lead and/or Assessment Lead.   
 
At macro level, collection on performance in Expert assessment will be taken at 2 data points throughout 
the year in line with the school calendar. 
 
Reports to parents will take place at the start of the Spring and Summer term and outline where pupils are 
on the continuum of deep, secure, developing, emerging by giving performance in the Expert Assessments 
from the previous term. This will be a separate set of judgements per subject.  
 
The third data point will be for an end of year report which will contain the percentage achieved in each of 
the end of year examinations and a comparison to the year average obtained in the subject. 
 
Reports to parents will also include a written comment from tutors linked to the compelling learning 
behaviours in the first two reports and the end of year report will include a written comment from the 
subject teacher.    
  
 
Recording and Reporting for KS4  
 
SOL at KS4 are based on the programme of study for each subject and are designed to enable pupils to 
know and understand the knowledge and skills required so that they meet the specification guidelines for 
GCSE and provide a broader knowledge base so that compelling learning takes place. Expert Assessments 
and Mock GCSE papers will be used to generate a ‘working at grade’ based on the GCSE grade descriptors 
and mark schemes from the board. This will be awarded as a 9-1 grade.   
 
For Year 10, at macro level, collection on attainment related to knowledge and skills will be taken at 3 data 
points throughout the year in line with the school calendar. 



 
For Year 10, reports to parents will take place at the start of the Spring and Summer term and outline the 
‘working at grade’ giving performance in the Expert Assessments from the previous term. This will be a 
separate set of judgements per subject. A target grade will also be included on Y10 reports so that parents 
can compare the current working at grade of their child with the minimum expected target by the school.
  
 
Targets are based on the DFE expectations as set out in: 
 
https://www.gov.uk/government/publications/progress-8-school-performance-measure  
 
 
Reports to parents will also include a written comment from tutors linked to the compelling learning 
behaviours in the first two reports and the end of year report will include a written comment from the 
subject teacher as well as the result of the Mock exam that will take place in the Summer term.   At the 
start of the Autumn term (Year 11) a Review Day will be held for pupils and parents to discuss progress 
through the curriculum and set goals for the academic year.   
  
 
For Year 11, data will be collected more frequently in line with the school calendar and two mock exam 
series will take place in Autumn and Spring.  On reports to parents a potential grade will also be given.   
 
These examinations will be marked against board mark schemes. Subject moderation is then carried out 
ensuring consistency across teacher groups.  A Mock results day will be held for Year 11 in Autumn term.   
 
Curriculum and Assessment Reflection 3 
 
Prompts for discussion (not exhaustive or prescriptive): 
Whole team 
Does the design of the expert assessment need modification? 
How far was the assessment fit for purpose? 
Did the assessment give you valuable information about the gaps in knowledge and skills? Why? Why not? 
How well did the assessment provide information linked to what it was intended to measure? 
 
And/or does the sequencing of curriculum need modification? 
Were all intended curriculum constructs covered/taught? 
Was there any construct irrelevance or construct over-representation? 
Have the outcomes of the expert assessments prompted any changes to the knowledge and skills within the 
SoL/ future SoL? 
 
And/or does the implementation of the curriculum need modification? 
Does the assessment help you to make any inferences about how well aspects of the curriculum were 
delivered? 
How did the granular assessments help teachers to refine and respond as the SoL was delivered? 
 
For individuals: 
What is the profile of learning in your class when considering the outcome of assessment against your 
subject specific mark scheme for this assessment? 
What information do you now have about individuals and/or groups within your class? 
What did this expert assessment tell you about your implementation of the curriculum? 
How well did the granular assessments that you used throughout the SoL help you to identify gaps in 
knowledge and skills so that you could be responsive? 
What do you need to do to respond to the above information? 
 

                                                
3 See EBA for definition of the four pillars: Purpose, Validity, Reliability and Value  

https://www.gov.uk/government/publications/progress-8-school-performance-measure


For Subject leads: 
What is the profile of learning when considering the outcome of assessment against your subject specific 
mark scheme for this assessment? 
How valuable is this information in moving pupils forward for: 
Groups of students (eg SEND, EAL, High attaining boys) 
Individuals 
Year groups 
What information about Curriculum, Assessment and Teaching and Learning did the expert assessment 
show? 
What actions will you take as a Subject Lead to show you are being responsive to the learning within your 
subject area? 

 

Effective Marking and Feedback at FPHS  
 
At FPHS we understand that assessment is all about learning; it is to build a shared understanding of the 
progress a pupil has made and to provide pointers for further development in the knowledge and skills 
required for excellence. Our aim is that teachers become adaptive and reflective when looking at 
information from pupils.  Teachers will notice the best available evidence of learning, potential mis-
conceptions and errors and then act on this through the most suitable feedback and response in their 
delivery of the curriculum.   
We have considered the following evidence and research findings when creating this policy:  
 
Manageable: The Teachers' Standards state that teachers should ‘give pupils regular feedback, both orally 
and through accurate marking, and encourage pupils to respond to the feedback’. This is not a requirement 
for pupils to provide a written response to feedback: it could simply be that pupils should act on the 
feedback in subsequent work.  There is no prescribed one way to mark or give feedback  
 
Meaningful: marking varies by age group, subject, and what works best for the pupil and teacher in relation 
to any particular piece of work. Teachers are encouraged to adjust their approach as necessary and trusted 
to incorporate the outcomes into subsequent planning and teaching. 
 
Motivating: Marking should help to motivate pupils to progress through the curriculum. This does not 
mean always writing in-depth comments or being universally positive: sometimes short, challenging 
comments or oral feedback are more effective. If the teacher is doing more work than their pupils, this can 
become a disincentive for pupils to accept challenges and take responsibility for improving their work. 
 
Our Key Principles: 
 

 The sole focus of marking or feedback should be to further children’s progression through the 
curriculum 
 

 There is no requirement to mark books (or pupil work) in a prescribed way at FPHS-marking and 
feedback will look different in different subjects  

 

 Feedback is for the benefit of the pupils and teachers not for external verification  

 
 The sequencing and delivery of curriculum will be key factors when a teacher is deciding how, 

when, where and what to mark or what to give feedback on 
 

 All pupil’s work entered in a book should be reviewed by teachers at the earliest appropriate 
opportunity so that it impacts on future learning  
 

 Written comments should be used where relevant and might be in the compelling learning book 
or the Expert book. Writing in an Expert Book should also be reviewed for Literacy (see chart for 
details)  



 

 Whole class feedback can be used by the teacher if they feel this moves learning forward  
 

 Feedback should empower children to take ownership for improving their work 
 

 Feedback delivered closest to the point of action is most effective, and as such feedback 
delivered in lessons is more effective than comments provided at a later date 
 

 When giving feedback teachers should use tier 2/3 vocabulary to model, reinforce and extend 
pupils’ vocabulary   

 
 Feedback is a part of the school’s wider assessment process and feedback linked to granular 

assessment should be seen at the point of teaching (responsive)  
 

 New knowledge is fragile and usually forgotten unless explicit steps are taken over time to revisit 
and refresh learning. Teachers should be wary of assuming that pupils have securely understood 
material based on evidence drawn close to the point of teaching it. Therefore, teachers will need 
to get feedback at some distance from the original teaching input when assessing if learning is 
now secure. 

 

 Feedback forms part of the pedagogical planning of curriculum and can be divided in to 3 areas: 
Immediate feedback – at the point of teaching  
Summary feedback – at the end of a lesson/task  
Review feedback – away from the point of teaching  
 



 
 
 
 

Type  What it looks like  Where it will be seen  

Immediate 

Feedback 

(Granular)  

 Includes teacher gathering feedback from teaching’ including 
questioning, book work, visualiser etc.  

 other pedagogical strategies for gathering evidence of 
knowledge and skills acquisition   

 Takes place in lessons with individuals or small groups  

 Often given verbally to pupils for immediate action  

 May involve use of a teaching assistant to provide support or 
further challenge  

 May re-direct the focus of teaching or the task 

 Opportunity for pupil response   

 Learning observations and 
learning walks-pedagogy   

 Use of literacy or subject 
specific guidance from the 
teacher or TA  

 Some evidence of 
annotations or use of 
comments to individuals    

 Improvements evident in 
books either through editing 
or further working   

Summary 

Feedback  

(Granular)  

  

 Takes place at the end of a lesson or activity  

 Often involves whole groups or classes  

 Provides an opportunity for evaluation of learning in the 

lesson  

 May take form of self- or peer- assessment against an agreed 

set of criteria  

 In some cases, may guide the teacher’s further use of review 

feedback’ focusing on areas of need 

 Opportunity for pupil response   

 Learning observations and 
learning walks-pedagogy 

 Lessons planned to include 
this type of feedback. 
Embedded in to SOL  

 Some evidence of self- and 
peer- assessment  

 May be reflected in selected 
focus review feedback  

 Whole class feedback sheets  

Review 

Feedback  

(Granular or 

Expert at 

departmental 

choice)   

 Takes place away from the point of teaching  

 May include a written comment  

 Depends on the purpose of the work recorded in the e,g 

book-notes, practice paragraph 

 Errors in literacy should be noticed and corrected so that 

pupils can see how to improve  

 

 In Compelling Learning Books 

or Expert Books-or practical 

outcomes  

  

Expert Book 

Marking  

  All Expert Assessments will be marked using the 
departmental agreed standardised and moderated materials 
in order to arrive at a performance indicator for each pupil 

Each Expert Assessment should be given a mark or grade 
based on the assessment materials used-these marks should 
be recorded by the teacher as per the department process   

Errors in Literacy should be identified for pupils to act upon in 
future work  

 

Literacy:   

 Expert Books where applicable  



 


